JOHN JAY COLLEGE OF CRIMINAL JUSTICE

The City University of New York

New Course Proposal

When completed this proposal should be submitted to the Office of the Associate Provost for consideration by the College Curriculum Committee.

Note to College Curriculum Committee:  Because of the extent of the changes in this course substitution which collapses English 99 and English 100 into a single semester course, the revision warrants new course proposal status.

1.  Department(s) proposing this course: 

English

2.  Title of the course: 
Each of the branches will be listed as a different name, as follows.  Inquiries in Literacy: Prison Literacy;  Inquiries in Literacy: Literature and Literacy; Inquiries in Literacy: Policies of University Literacy

3.  Abbreviated title (up to 20 characters): 
The three following abbreviated titles distinguish the three different branches of this course.  Prison Literacy;  Literacy in Literature; Literacy Policies

4.  Level of this course: 

100 Level

5.  Course description as it is to appear in the College bulletin: 


 (Write in complete sentences except for prerequisites, hours, and credits.) This course introduces students to the literacy skills, habits, and conventions necessary to succeed at college-level work.  While offering students techniques and practices of invention and revision, the course also teaches the students the historical, educational, or literary aspects of literacy as a scholarly topic.  For example students may study issues of prison literacy, educational policies of literacy, or representations of literacy in literature.  Practice ACT exams are also given throughout course. 3 credits, 6 contact hours per week, 9 lab hours per semester

6.  Has this course been taught on an experimental basis?


___  No


XX  Semester (s) and year (s): Fall 2004


       Teacher (s):  Mark McBeth & Barbara Ajmone-Marson

               Enrollment (s):  25

 Prerequisite(s):. 

7.  Prerequisites: 
Students are placed in this course by ACT exam or recommendation of ESL  instructor.  The Office of Freshman Services will offer students a choice of one of three thematic branches of this course:  Prison Literacy, Literacy in Literature, Literacy Policies  (See attached handout.) 

8.  Number of class hours: 
 6 hrs./wk.  lab hours 9 hrs./smster. credits 3 credits
9.
Brief rationale for the course: 
English 100 Intensive collapses English 99 and English 100 into a one-semester, six-hour (+ tutoring) team-taught course.  As a more intensive writing-based experience for students, this course prepares students for the academic reading and writing that they need to do in college. While studying texts specifically addressing literacy as a topic (i.e. prison literacy, policies of literacy in secondary education, or representations of literacy in literature), students learn about the issues and aspects of literacy as a topic while also reflecting upon their own strengths and challenges of  reading and writing.  Through various in-class and homework assignment they practice the writing skills, habits, and conventions necessary to complete college-level work.  Based on texts read in the course, there will also be intermittent ACT-like practice exams given to students so they can pass the required entrance exam.  The multiple purposes of this course increase student knowledge of the issues of  literacy, introduce students to the literacy practices and habits which will prepare them for the freshman sequence of writing courses (English 101 and 201), and prepare them to pass the ACT exam.  

With the present English 99 and English 100 courses, the curriculum is often primarily focused on passing the ACT and, therefore students lose sight of the value of writing in their overall college education.  Many students who have previously passed through the rigors of the English for Academic Purposes lose their initiative to write.  In a course that neither challenges their intellectual endeavors nor offers them any academic credit, they become discouraged with learning as well as the written expression used to achieve that learning.  This course offers them academic challenges because it does address literacy in mission-specific content while simultaneously providing them ACT practice.

In this course, students should be given three (3) credits because of the extended hours and required tutoring in the course.  Adding the credits to the course will motivate students and will reduce the present disinterest in a course with reduced credit.  This course also has a heavy content-laden emphasis (related to the college’s mission) which justifies the credit.  The college has a precedent to this type of credit bearing course with the English as Academic Preparation classes.  

9a. Knowledge and performance objectives of this course:  (What knowledge will the student be expected to acquire and what conceptual and applied skills will be learned in this course? 
In this course, students engage in a variety of in-class and homework assignments that offer them strategies of preparing, revising, and completing college-level writing.  They are:


•  Students will take one of three branches of this course: prison literacy, policies of literacy in secondary education, or representations of literacy in literature.  


•  Students learn the discourse of literacy policies in prison education, university policy, and the representation of literacy in literature depending in which branch of the course they enroll.


•  Although assignments will vary because of the focused literacy themes of each branch,  each class will have low-stakes writing (informal, exploratory writing) and high-stakes assignments (formal, finished products).  The variety of writing assignments will give students the opportunity to experience the incremental and developing stages of the writing process.
 


•  Students practice various strategies of in-class writing such as mapping, freewriting, inkshedding, and peer critique.  


• For every piece of writing in the course, students practice methods of drafting and editing which improve upon their abilities to communicate clearly.


•  Students gain the language and self-awareness about their literate abilities that allow them to discuss their strengths and challenges of expression. 

9b.  Information literacy: (Indicate what sorts information seeking skills will be enhanced by this course, e.g., use of internet, access to specialized data bases, literature search skills, etc.) 


• Students must access classroom texts on library electronic reserve and download  course readings.


•  Students learn to invent multiple subject headings which familiarizes them with research in computer Boolean systems.  


•  Students participate in a library orientation which shows them how to find resources related to their topics and how to locate books and journals in the library.


•  Students participate in a library exercise which teaches them how to find books, journals, newspapers, and electronic media related to their research topic.


• Students are familiarized with the John Jay electronic resources found on the college’s website.


•  Students are made aware of the bibliographic information contained in scholarly work and how to use it to their research advantage.


•  Students are introduced to the issues of intellectual property and the pitfalls of plagiarism.


•  Students learn documentation as an academic agreement between scholars depending upon the needs of specific disciplines.  

10.  Recommended writing assignments: (Indicate types of writing assignments and number of pages of each type.  Writing assignments should satisfy the College’s requirements for writing across the curriculum.)


•  Students compose a personal narrative that describes a situation in which they found expressing themselves a challenge.  (3 – 4 pages + drafts)


•  Students write an essay that compares/contrasts their educational experience to those of  an established writers experience or to the theories of education.  (3 – 4 pages + drafts)


•  Student research and write an inquiry-based essay that explores an investigative question through the scholarship of outside authors.  These outside resources will come from texts read in the course as well as articles students find themselves. ( 4 – 5 pages + drafts)


•  Students write in-class tests throughout the semester that prepare them for the ACT exam that they must pass to advance to English 101. (2 – 3 pages each)


•  Students keep a writing process journal that tracks their habits of reading and writing. (Approx. 20 pages written throughout the semester)


•  Students compose a letter to their English 101 teacher that reflects upon their literate strengths and challenges.  They record what they learned in English 100 Intensive as well as what they need to improve in their subsequent writing endeavors.  (2 – 3 pages)


• Students submit a mid-term evaluation memoradum which records what was discussed during their mid-term conference.  This memorandum states what they have completed thus far in the semester, what advice the instructor has given them, what hypothetical letter grade they would assign themselves, and what writing tasks they must complete before the end of the semester.


• Students compile and submit an end-of-the-semester portfolio of writing which represents their accumulated knowledge and abilities of writing.

11.  Will this course be part of any major(s) or program(s)? 

XX  No

__  Yes.  Major or program: English



What part of the major? (Prerequisite, core, skills, etc.)

12.  Is this course related to other specific courses? 




         

__  No

XX Yes.  Indicate which course(s) and what the relationship will be (e.g., prerequisite, sequel, etc.)  English -- Students must finish this course as well as pass the ACT before continuing in the core sequence of freshman writing courses.  

13.  It is strongly advised to meet with a member of the library faculty before answering question 14.

If this course was taught on an experimental basis, were the existing library, computer, lab or other resources adequate for this course? 

XX  Yes  What has been recommended?  The library staff will offer an orientation to students in relation to the literacy topic they study, but this sort of orientation is already in place.  

__  No.  With whom has this been discussed? 

14.  Syllabus and bibliography:

Attach a sample syllabus for this course.  It should be based on the College’s model syllabus.  The sample syllabus must included a week by week or class by class listing of topics, readings, other assignments, tests, papers due, or other scheduled parts of the course.  It must also include proposed texts.  It should indicate how much various assignments or tests will count towards final grades.  (If this course has been taught on an experimental bais, an actual syllabus may be attached, if suitable.)

In addition, a bibliography in APA format fore this course must be attached to this proposal.

15.  This section is to be completed by the chair(s) of the department(s) proposing the course.  

Name(s) of the Chairperson(s):  Jon-Christian Suggs

Has this proposal been approved at a meeting of the department curriculum committee?

__ No

XX  Yes:  Meeting date:  May 2004

When will this course be taught?


Every semester, starting Fall 2005

How many sections of this course will be offered?  

Approximately 12 – 15 every semester, depending upon enrollment and need.

Who will be assigned to teach this course?  

Various English faculty, both full-time and adjuncts will be assigned this course.  

Is this proposed course similar to or related to any course or major offered by any other department(s)?

XX No

__  Yes. What course(s) or major(s) is this course similar or related to?

Did you consult with department(s) offering similar or related courses or majors?

XX  Not applicable

Will any course be withdrawn if this course is approved?

__  Yes, namely:  English 99.

JOHN JAY COLLEGE OF CRIMINAL JUSTICE

The City University of New York

New Course Proposal

When completed this proposal should be submitted to the Office of the Associate Provost for consideration by the College Curriculum Committee.

Note to College Curriculum Committee:  Because of the extent of the changes in this course substitution which will have direct effects on English 201 also, the revision warrants new course proposal status.

1.  Department(s) proposing this course: 

English

2.  Title of the course: 
Composition 1: Exploration and Authorship--An Inquiry-based Writing Course
3.  Abbreviated title (up to 20 characters): 
Comp 1

4.  Level of this course: 

100 Level

5.  Course description as it is to appear in the College bulletin: 


 (Write in complete sentences except for prerequisites, hours, and credits.) This  composition course introduces students to the skills, habits, and conventions necessary to prepare inquiry-based research for college.  While offering students techniques and practices of invention and revision, this theme-based composition course teaches students the expectations of college-level research, academic devices for exploring ideas, and rhetorical strategies for completing investigative writing. 3 credits, 3 contact hours per week

6.  Has this course been taught on an experimental basis?


XX  No


___  Semester (s) and year (s): 


       Teacher (s):  

               Enrollment (s):  

 Prerequisite(s):. 

7.  Prerequisites: 
Freshmen who have passed the ACT writing exam (7 or higher), who have completed the John Jay sequence of ESL courses, or who are qualified through transfer credits will be eligible for this course. 

8.  Number of class hours: 
 3 hrs./wk.  lab hours  0 hrs. credits 3 credits

Note:  It is suggested that students visit the Writing Center or ESL Resource Center for at least 6 hours of tutoring during their English 101 course.

9.
Brief rationale for the course: 
John Jay English Department now has in place a series of freshman writing courses -- the English 101/102 freshman composition.  This course revises English 101 and constitutes one-half of the replacement sequence, Eng 101-Eng 201, for the current sequence. This proposed sequence revises the emphasis of the present curriculum to provide a greater continuity to students’ preparation in academic research and inquiry, and to meet the specialized composing needs of the student writing community at John Jay College.  While this course is not intended to limit the pedagogical freedom of instructors teaching in our composition courses, it does provide guidelines, techniques, and approaches which provide students with a crucial consistency as they move through their educational careers. The following points explain the rationale behind revising the present curriculum:

•  Each English 101 instructor will choose a single theme for the course (for example, dialect or evidence, or gender).  Students will develop inquiry-based writing that explores this theme.

•  All students prepare a portfolio of writing which includes prescribed types of writing forms. (See Explanation # 10 on this proposal form.)

•  These forms of writing provide students with a base of knowledge about the processes and conventions of academic writing.

•  This inquiry-based course prepares students for the types of research methods and writing they will need to do for the mission-based disciplines of the college.

•  With the large adjunct teaching population who instructs this course, the English Department will have a greater ability to control the continuity of what writing processes, skills, and conventions are taught in the course.  

•   Once students complete this inquiry-based writing course, they will be better prepared to complete research theses for their other courses.  

9a. Knowledge and performance objectives of this course:  (What knowledge will the student be expected to acquire and what conceptual and applied skills will be learned in this course? 
In this course, students engage in a variety of in-class and homework assignments that offer them strategies of preparing, revising, and completing college-level writing.  They are:

•  Student will know academic techniques to help them in the process of preparing research papers.  The research essay, thus, becomes a sequence of manageable tasks rather than a monolithic (and often overwhelming) trial by ordeal. 

•  Students will see writing as a developmental process. 

•  Students will practice both low-stakes writing (informal, exploratory writing) and high-stakes assignments (formal, finished products).  The variety of writing assignments will give students the opportunity to experience the incremental and developing stages of the writing process.


•  Students will be familiar with academic forms (letter, proposal, outline, annotated bibliography) to help them explore their investigative questions.


•  Students know the terminology of research.       


•  Students know how to examine their investigative inquiries within the discourse of their academic community as well as within the context of experts who have posed similar questions.   


•  Students will learn strategies of invention and organization which will help them shape and craft their writing.


• Students will be able to focus an investigative question and to prepare a statement which describes their proposed inquiry.


•  Students will learn methods of library research, including finding books and journals appropriate to their subject, locating articles on electronic sites, and distinguishing information sources that provide valid information and support.


•  Students practice rhetorical exercises which help them clarify their ideas in essays.


•  Through classroom discussions and exercises, student will be able to explore their ideas and  think more critically. 


•  Students will be able to differentiate between speculation, opinion, analysis, and inference.


• Through peer review experiences, students will gain an increasing awareness of audience, readers’ expectation, and the qualities necessary to convey ideas clearly.


•  Students gain the language and self-awareness about their literate abilities that allow them to discuss their strengths and challenges of expression. 

9b.  Information literacy: (Indicate what sorts information seeking skills will be enhanced by this course, e.g., use of internet, access to specialized data bases, literature search skills, etc.) 

 Presently the library offers English 102 classes a research workshop.  With the revision of the sequence of composition curriculum, this orientation will be presented instead to English 101 students.


•  Students invent and focus their own research topic from the course’s theme in relation to their own person experiences and knowledge. 


•  Students learn to brainstorm multiple search terminology and  subject headings which familiarize them with research in computer Boolean systems.  


•  Students participate in a library research orientation which shows them how to find resources related to their topics and how to locate books and journals in the library.


•  Students participate in a library exercise which teaches them how to find books, journals, newspapers, and electronic media related to their research topic.


• Students will be familiarized with the John Jay electronic resources found on the college’s website.


•  Students are made aware of the bibliographic information contained in scholarly work and how to use it to their research advantage.


•  Students are introduced to the issues of intellectual property and the pitfalls of plagiarism.


•  Students learn documentation as an academic agreement between scholars depending upon the needs of specific disciplines.  

10.  Recommended writing assignments: (Indicate types of writing assignments and number of pages of each type.  Writing assignments should satisfy the College’s requirements for writing across the curriculum.)

The students in this course will compose a sequence of assignments that will prepare them to write a final inquiry-based paper that integrates their own ideas about a focused question along with research that relates to that investigative inquiry.  Each of the forms that lead up to the final paper should be drafted, revised, and evaluated by their instructor.  The final products of this recursive process will be collected in a final portfolio which will be used to determine their overall grade for the semester.


The writing required assignments will be:

Assignment 1.  A descriptive letter to a specified audience which explains a situation that the student has experienced. The letter explains how that experience has elicited a reaction which has peaked their interest and which motivates further inquiry on their part.  In lieu of a letter, students could compose a creative non-fiction essay that serves the same function.

Assignment 2  A proposal that adopts some investigative question from the letter that could be explored.  This proposal will present a topic, examine the purpose of this investigation, consider the methods of exploring the subject, and designate resources that will be useful for their exploration.  Students first draft of this proposal may be initially vague but as they do the research for subsequent assignments, focus their questions based on the discourse they discover, and shape their essay, the proposal will be revised to reflect the development of their inquiry.

Assignment 3  An annotated bibliography  which asks students to find two to three secondary sources which inform their  investigation.  Students will visit the library to attend workshops on information technology as well as how to use resources of library’s research.  In writing the précis for the annotated bibliography, students learn to summarize, paraphrase, and use direct quotes.  They likewise understand the discourse that surrounds their inquiry question. 

Assignment 4  A first draft of their inquiry-based essay allows them to make an initial exploration of their proposed idea.  Their first draft permits them to display what they know about their subject (through personal experience or external resources), to formulate some preliminary ideas, and to experiment with how they will express what they know as well as what they need to learn about their topic.

Assignment 5  A formal outline gives them the opportunity to lay out possible organizations for their essay.  Students should experiment with how they arrange and order their ideas and resources in the outline. This typically formalistic piece of academic writing will be used to help them develop the most logical and accessible rhetorical strategy for their audience.  Students will revise this outline as their essay progresses so that it reflects the updated strategies and materials of their developing composition.

Assignment 6  The scripted interview is a piece of writing that challenges students to consider the relationships between the ideas of the outside authors they have read as well as their own contributions to their topics.  Students prepare a script in which they are a participating interviewer (think Charlie Rose) who questions the ideas and perspectives of two authors they have read for their annotated bibliography.  The authors they interview exchange views upon the topic while the student interviewer observes, analyzes, and responds to their interrelated ideas.  This experimental (and completely hypothetical) piece of writing challenges students to think about how the established writers they have researched would interact: if placed face to face and prompted with questions would these experts compare and contrast their ideas through mutual agreement, critical analysis, persuasion, and/or argument.

Assignment 7  After a recursive process of completing the above forms, students would prepare a second draft of their inquiry-based paper.  By exploring their topics in a variety of writing forms and rhetorical methods, students will take a more informed, analytical, and critical approach to the topic they have chosen to investigate.  

Assignment 8 Students will compose a cover letter to their English 102 instructor explaining the process that they went through to create the contents of their inquiry-based portfolio.   They will describe the strengths they have gained while producing the various pieces of writing in this collection as well as the challenges that they still face as a writer.  Teachers can prepare students for this final cover letter by either having them keep a writing process journal throughout the semester, or having them do an in-class reflection as they complete each step of this sequence of writing assignments.

Final Exam
For the final exam of this English 101 course, students will bring a clean, typed copy of their portfolio, exchange it with a peer and, based on the language and concepts of writing and composing processes that they have learned throughout the semester, will compose a critical response to a peer’s portfolio.  This critical response, written in the form of a short essay, will demonstrate that they understand the qualities and expectations of college-level prose as well as their ability to express that understanding in a well-conceived critique.)

11.  Will this course be part of any major(s) or program(s)? 

XX  No

__  Yes.  Major or program: English



What part of the major? (Prerequisite, core, skills, etc.)

12.  Is this course related to other specific courses? 




         

__  No

XX Yes.  Indicate which course(s) and what the relationship will be (e.g., prerequisite, sequel, etc.)  After completing this course, students will be able to  enroll in a writing-intensive course outside of the English Department.  These writing-based content courses will occur in philosophy, ethnic studies, psychology, or possibly in thematic studies if students are eligible to take those courses. In a subsequent semester at the college, students will then enroll in English 201 which will finalize their sequence in the freshman composition series..

13.  It is strongly advised to meet with a member of the library faculty before answering question 14.

If this course was taught on an experimental basis, were the existing library, computer, lab or other resources adequate for this course? 

XX  Yes  What has been recommended?  As mentioned above, library staff will provide a library research workshop for students. 

__  No.  With whom has this been discussed? 

14.  Syllabus and bibliography:

Attach a sample syllabus for this course.  It should be based on the College’s model syllabus.  The sample syllabus must included a week by week or class by class listing of topics, readings, other assignments, tests, papers due, or other scheduled parts of the course.  It must also include proposed texts.  It should indicate how much various assignments or tests will count towards final grades.  (If this course has been taught on an experimental basis, an actual syllabus may be attached, if suitable.)

In addition, a bibliography in APA format for this course must be attached to this proposal.

Since each instructor will choose their texts individually to fulfill the textual needs of their specific thematic course, here I will provide an example of a syllabus and course text which could be used.  Often, because of the nature of registration, adjunct faculty are frequently hired only a few days before the semester begins; these incoming instructors will be offered a choice of three themes for their first semester teaching.  If rehired they will then be able to develop their own theme and reading list.  See attached syllabi and texts.

15.  This section is to be completed by the chair(s) of the department(s) proposing the course.  

Name(s) of the Chairperson(s):  Jon-Christian Suggs

Has this proposal been approved at a meeting of the department curriculum committee?

__ No

__  Yes:  Meeting date:  

When will this course be taught?

How many sections of this course will be offered?  

Who will be assigned to teach this course?  

Is this proposed course similar to or related to any course or major offered by any other department(s)?

__  No

__  Yes. What course(s) or major(s) is this course similar or related to?

Did you consult with department(s) offering similar or related courses or majors?

__  Not applicable

Will any course be withdrawn if this course is approved?

__  No.

English 101.01—Exploration and Authorship: An Inquiry-based Writing Course

Exploring Dialects



Fall 2006

Prof. Mark McBeth  Office: 1296N

Office Phone: 212 237 8815  

Email: mmcbeth@jjay.cuny.edu

Office Hours: M/W 10 - 12

Classroom: 1407N



Class Time:  1:50 – 3:10
Course Description:


 In this course, you will learn the habits, processes, conventions, and skills necessary to compose an inquiry-based essay.  By understanding the basic tasks, steps, and processes of an inquiry-based exploration, you will then be able to practice, and eventually master, these writing practices to craft a college-level essay.  You will learn and practice such conventional forms as the essay proposal, annotated bibliography, formal outline, APA documentation as well as less academically formal writing techniques such as letter and memorandum writing, interview scripts, and creative non-fiction.          


Rather than learning these various writing forms for the sole purpose of their formalistic components, you will comprehend how these traditional and non-traditional writing methods can be used as tools for scholarly exploration that eventually allow them to be re-integrated into a completed inquiry-based essay.  This course demonstrates how the process of the academic essay may be incrementally understood, thoughtfully approached, and eventually mastered.  In contrast to being presented with an essay assignment which may feel like an insurmountable chore, this course provides the writing techniques, exercises, and assignments practiced in and out of class which break down the academic essay into a discernable sequence of manageable tasks.


The theme of this course will be dialects, specifically those related to standardized English. We all have a particular way that we use language that says something about our identity, our backgrounds, and our outlook upon the world.  For this writing course, you will think about how the way people speak affects their sense of self as well as how their language usage creates certain public perceptions. Class members will look at a variety of perspectives about standardized and dialectical language, and consider how it may affect us in different aspects of our lives: familial, educational, financial, and social.  How and why does language differ when people move from home to school to work?  In this course you will investigate and compose writing that considers how established scholars have investigated the issue of language dialects while you become more aware of your own usage of language.  You will be asked to complete a sequence of smaller writing assignments that will lead you to a final paper based on an inquiry question that you will devise. 


Learning Objectives:

•  Students learn forms and conventions of academic writing.

•  Students write and revise a sequence of writing assignments (letter or narrative, paper proposal, outline, memorandum, which each contribute to the invention, organization, and research of an inquiry-based paper.

•  Students practice rhetorical exercises which help them clarify their ideas in essays.

•  Classroom discussions and exercises help student to explore their ideas and  think more critically. 

•  Students learn to differentiate between speculation, opinion, analysis, and inference.

• Students practice in-class peer review to grow increasingly aware of audience, readers’ expectation, and the qualities necessary to convey ideas clearly.

•  Students gain the language and self-awareness about their literate abilities that allow them to discuss their strengths and challenges of expression

•  Students learn techniques for inventing, arranging, researching, editing, and proofreading texts.

•  Students learn methods of critiquing their peers’ as well as their own writing. 

•  Students keep a journal which tracks their processes, stumbling blocks, and achievements in reading and writing.  

•  Students develop abilities of critical thinking for both reading and writing. They explore the difference between the concepts of summary, analysis, and inference.

•  Students explore the processes of academic literacy through a variety of in-class and out-of class writing exercises and assignments.

• Students understand the relationships between these different types of writing: how each academic genre informs and applies to the final research paper, what the interrelationships between the various forms are, and how each form acts as a building block to re-envision and rewrite the subsequent drafts.

•  Students learn to use information technology to complete the research of their writing assignments. 

•  Students learn to discriminate among the types of information they find, deciding which authors are viable experts, which information is pertinent to their subject, and the ways this information must be prepared to incorporate into their writing.

•  Students learn to integrate secondary sources into their essays.

•  Students master the APA Style Documentation.

•  Students learn the proper formatting and presentation of the computer-generated paper.

Required Text & Materials for Course:  

Mercury Custom Reader, John Jay Handbook, cassette tape, notebook for journal

Proposed Reading List:  All of these readings have been compiled in a customized reader, developed through Pearson’s Mercury Reader.  An example of this text accompanies this proposal.  
General Readings for 101


Didion, J.
On keeping a notebook


Keillor, G.
How to write a personal letter


Murray, D. M.
The maker’s eye: Revising your own manuscripts


Ozick, C.

She: Portrait of the essay as a warm body


Roberts, P.
How to say nothing in 500 words


Shields, C.
The case of curling up with a book


Stafford, W.
Writing


Thaves, B.
“Punctuation might break the momentum”


Tyler, A.  
Still just writing


Zinsser, W.
The act of writing: One man’s method
The Basis of Dialect
Jen, G.

What means switch?

Klass, P.

Learning the language

Rodriguez, G.
English lesson in California

Rodriguez, R.
Public and private language

Tannen D.
Talking up close

Dialect and Race
Jones, R. L. 
What’s wrong with black English?

Baldwin, J.
If black English isn’t a language then tell me what is?

Brooks, G.
We real cool.

Engkent, Garry
Why my mother can’t speak English

Farb, P.

Linguistic chauvinism

Hughes, L. 
Theme for English B.

Quan, K. Y.
The girl who wouldn’t sing.

Lu, M

From silence to words

Tan, A.

Mother tongue

Williams, P.
The death of the profane

Wong, E. 

The struggle to be an all-American girl

Dialect and Ethnicity

Anzaldua, G.
How to tame a wild tongue


Castro, J.

Spanglish


Silko, L. M.
Language and literature from a Pueblo Indian perspective.

Dialect and Assimilation

Winnemucca , S.
My people will never believe me again.

Dialect and Gender


Tannen, D.
Men and women talking on the job


Tannen D.
Sex, lies, and conversation
Dialect and Generations

Johnson, K.
Today’s kids are, like, killing the English language. 
Yeah,right. 


Heath , S. B.
Literate traditions

Dialects and Professions


Lakoff, R. T.
The grooves of academe


Tannen, D.
Men and women talking on the job

Absence/Lateness Policy:

In some lecture courses, material that you are reading in the textbook is reviewed and elaborated upon in the classroom; as a result, you may not feel that you need to attend every lecture to profit from the course.  In this composition course, however, reading, memorizing, and regurgitating information is not our classroom process.  Instead we discuss techniques and styles of writing that you will master in college.  Our classroom will be a workshop in which we will engage in diverse forms of writing, discuss problems of composing, share and critique each other’s work, and develop a way of talking about how we write.  Consequently, it is imperative that you attend class without fail, and that you arrive with the reading and writing assignments prepared, in hand.  In short, to do well in this class you must be present—physically, mentally, and intellectually.  Your classmates and I need your contribution to classroom discussions if this is to be an enriching experience.  

Official Policy:

1. Only four (4) absences are permitted; six or more result in failure of the course (no ifs, and, or buts).  I do not advise even missing four because you will have missed irretrievable moments of classroom interaction.

2.  
Lateness disrupts the classroom and, in many ways, defeats your learning 
potential.  If for some 
reason you are having scheduling problems, see me as soon 
as possible.

The Writing Center: The Writing Center, located in room 2450 North Hall, is a service that provides free tutoring to students of John Jay. The Center has a staff of trained tutors who work with students to help them become more effective writers, from planning and organizing a paper, to writing and then proofreading it. The Writing Center is a valuable resource for any student of writing, and I encourage you to use it. If you are given a Referral form to the Writing Center, you must attend to get further instruction on the specific items addressed on the form. This is not optional.

Plagiarism: Plagiarism and cheating are violations of CUNY’s policy on academic integrity (http://www1.cuny.edu/portal_ur/content/2004/policies/image/policy.pdf). By registering in this course, you are promising to abide by all the requirements stated in this policy. Students in breach of this policy are liable to severe penalty, including disciplinary action. See also pp. 44-5 of the JJC Undergraduate Bulletin for further explanation. 
Grading policy:  Our goal here is to improve our writing skills and habits.  As an alternative to grades on every draft, I give you suggestions on how to improve your writing.  Throughout the semester, you may always revise every piece of writing and resubmit it to me.  It is not until the final portfolio is handed in that drafts of your writing are “finished.” If at some point you want a letter grade on a paper, ask me and we will discuss it.  I will justify to you why I think you’ve earned a grade, and this conversation may show you ways to improve the quality of your work.  

At the middle of the semester, I will substitute two class periods for conferences with each one of you individually to discuss your progress.  I will ask you to give yourself a grade, determine what grade you want at the end of the semester, and then consider what actions you need to take to acquire that proposed end-of-semester grade.  You will compose a memorandum for me about this conference in which you reiterate what we discussed.  You will submit this memo to me and it will serve as our grading contract as well as your agenda for end-of-the-semester action.  At a designated date at the end of the semester, you will submit a completed portfolio of writing.  The final assessment of this portfolio writing will determine your grade for the course.

Please remember that I actually don’t GIVE grades, you EARN them.

Final Exam:  For the final examination, you will critique a peer’s portfolio, using the language and technique we have used all semester to assess the quality of writing.  
Syllabus

Week 1.1:


Introduction and explanation of course description





For next class:  Read  Zinsser, The act of writing,  pp. 16 – 




24 & Johnson, Today kids are, like, killing English, pp. 222 



– 225.

Week 1.2


 Discuss Zinsser and the use of the writing process journal





In-class assignment:  In groups of three or four:  Each 




student tape records a two-minute story about a situation in 




which they were dealing with a new language and they 




discovered something about themselves.  





For next class:  Read Keller, Everything had a name, pp. 49 



– 53, Jen, What means switch?, pp. 54 –71 .





Transcribe what you have recorded on your tape verbatim 




(word-for-word with every huh, umh, slang, and language 




variety (for example, “gonna,” “bounced,” etc.)
Week 2.1


Discuss Keller’s and Jen’s narratives about linguistic 




difference.  Discuss the definitions of dialect vs. 





standardized English





For next class: Read Engkent, Why my mother can’t speak 




English,  pp 127 –135 & Hughes, pp. 136 – 138.





Write the story you recorded and transcribe it in 





standardized English.

Week 2.2


Discuss Engkent and Hughes: What devices did these 




writers use to convey their stories?





Comparison/contrast the transcription and standardized 




English texts. 





For next class: Read G. Rodriguez, English lesson in 




California, pp.78 – 86 & R. Rodriguez, Public and private 




language, pp. 87--99.





Redraft your draft using the best narrative qualities of both 




the standardized and non-standardized English.
Week 3.1


Comparison contrast exercise using G. Rodriguez vs. R. 




Rodriguez.





Peer critique of redrafted linguistic narrative.





For next class, read:  Lu, From silence to words, pp.139-




155 & Tan, Mother tongue, pp. 156 – 164.

Week 3.2


Discussion of Lu & Tan: How have these authors used their 



personal narratives to address a larger issue of language?  




What audience might be interested in the topic which their 




experience has inspired?





Discuss the focused investigative question and the elements 



of the proposal.  Show examples.





For next class: Roberts, How to say nothing in  500 words, 




pp. 35 –48.





Consider a focused essay topic about dialects, second-




language, or language discovery that your narrative 





suggests.  Write a proposal which describes your inquiry-




based paper.  

Week 4.1


Discuss Roberts: What advice does he give about writing 




essays? 





Peer review of proposals.




Review examples of proposals.





Introduce annotated bibliography assignment.  





Meet in library.

Week 4.2


Library Visit and Research Orientation Workshop.
Week 5.1


Meet in library to conduct research for proposed papers.





For next class, read: Anzaldua, How to tame a wild tongue, 




pp 165 – 178 & Castro/Cook, Spanglish, pp. 179 – 182.


Week 5.2


Discuss Anzaldua & Castro Cook.





Field problems with annotated bibliography.





For next class, read Klass, Learning the language, pp. 72-




78 & Tannen, Men and women talking on the job, pp. 214 




– 221.

Week 6.1


For next class: Bring a first draft of your inquiry-based 




paper.  Read Murray, The maker’s eye, pp. 1 – 6;

Week 6.2


Peer review of first draft.





Discuss organizational strategies and devices.





For next class:  Prepare a working outline of your paper.  




How can this device help you to organize your paper or 




rethink how your paper should be organized?





Read Tannen, Talking up close, pp. 108-114 &  Sex, lies, 




and conversation, pp. 214 –221. 

Week 7.1


Peer review of outline in comparison with first draft.


Week 7.2


Review APA Style documentation. 





For next class, read: Jones, What’s wrong with Black 




English, pp. 115 – 118 & Baldwin, If Black English isn’t a 




language . . . , pp. 119-124
Week 8.1


Deadline for Annotated Bibliography.





Discuss Baldwin & Jones.





Introduce hypothetical interview script assignment.  




For next class: Bring a draft of this interview script 





assignment.
Week 8.2


Peer review of hypothetical interview script.





Redraft inquiry-based essay and prepare mid-semester 




portfolio for review of writing in next week’s one-on-one 




conference.
Week 9.1


One-on-one conferences w/instructor.





Assign memorandum recording what happened in 





conference.





For next class read, Thomas, Notes on punctuation, pp. 7-12

Week 9.2


One-on-one conference w/instructor.






Assign memorandum recording what happened in 





conference.





For next class read, Thomas, Notes on punctuation, pp. 7-12

Week 10.1


Review expectations of inquiry- based essay and create a 




student-generated rubric to evaluate this research essay. 

Week 10.2


 In-class revision workshop.

Week 11.1


 In-class revision workshop


Week 11.2


In-class revision workshop

Week 12.1


Compose first draft of letter to your English 102 





instructor.  You should describe what you have learned 




this semester as well as discuss what challenges you still 




face as a college scholar and writer.



Week 12.2


Peer Review of letter

 
Week 13.1


Portfolio Preparation
Week 13.2


Portfolio Preparation



Week 14.1


Create Questions to Evaluate Course


Week 14.2


Respond to Evaluation of Course
Week 15.1


In-Class Peer Critique of Peer Portfolio
Week 15.2


Final Summary of Course 
JOHN JAY COLLEGE OF CRIMINAL JUSTICE

The City University of New York

New Course Proposal

When completed this proposal should be submitted to the Office of the Associate Provost for consideration by the College Curriculum Committee.

Note to College Curriculum Committee:  Because of the extent of the changes in this course substitution which will have direct effects on the freshman composition sequence, the revision warrants new course proposal status.

1.  Department(s) proposing this course: 

English

2.  Title of the course: 
Composition 2: Disciplinary Investigations--Exploring Writing across the Disciplines
3.  Abbreviated title (up to 20 characters): 
Comp 2

4.  Level of this course: 

200 Level

5.  Course description as it is to appear in the College bulletin: 


This composition course introduces students to the rhetorical characteristics of cross-disciplinary writing styles. Instructors choose a single theme and provide students with reading and writing assignments which address the differing literacy conventions and processes of diverse fields.  Students learn how to apply their accumulated repertoire of aptitudes and abilities to the writing situations presented to them from across the disciplines.

6.  Has this course been taught on an experimental basis?


XX  No


___  Semester (s) and year (s): 


       Teacher (s):  

               Enrollment (s):  

 Prerequisite(s):. 
7.  Prerequisites: 
Students who have completed and passed English 101 as well as a content-based, writing intensive course outside the English department. 

8.  Number of class hours: 
 3 hrs./wk.  lab hours . credits 3 credits
9. Brief rationale for the course: 

To have a coherent writing program for students, WAC needs to begin at the beginning.  First-year composition courses that introduce students to “academic discourse” in its finest sense—the genre of writing that sets forth a thesis or hypothesis and marshals evidence to support it—[should now becomee] familiar [to them].
McLeod, S. & Maimon, E. ( May 2000). Clearing the air: WAC myths and realities,  College English. 62 (5), pages 573-83.  

 

 John Jay English Department now has in place a series of freshman writing courses -- the English 101/102 freshman composition.  The proposed English 201 course replaces the current course offering of English 102, revising the present curriculum to emphasize students’ sensitivity to cross-disciplinary research and inquiry.  In English 201 students are groomed to read and write about a series of articles from a variety of disciplines. English 201 will include students in the conversation about interdisciplinary writing.  At present a top-down approach to Writing across the Curriculum (WAC) informs faculty about the methods and initiatives of WAC; the bottom-up approach of English 201 explains to students how the disciplinary values of writing change from one field to another.  By making the shifting expectations more transparent to students, they will be better prepared to apply their reading and writing skills when they confront new  and less familiar cross-disciplinary writing challenges.



In English 201, students will be exposed to the preferred genres, rhetorical concepts, vocabulary, formatting idiosyncracies, types of arguments, and types and uses of evidence of different disciplines.  They become aware of how writing changes from field to field and, under their instructor’s guidance, practice a variety of informal and formal types of writing that help them   In addition, students realize that writing does not only survey as a means of tabulating information, but also that it can be used as an exploratory device



With each subsequent discipline-based essay that they will read, students recognize and pinpoint the diverse responses that the humanities, science, social science, and legal fields expect of their scholarly writers.  As a result, students are not only prepared to read and write essays in a particular field such as English, History, or Science, but they are also shown how to transfer investigative and compositional conventions and skills from one type of disciplinary writing to another.  This course confronts the confusion students often have when they attempt to apply the writing knowledge they gained in their primary college-level composition course to the many forms and conventions expected of them in other non-English writing courses. 

9a. Knowledge and performance objectives of this course:  (What knowledge will the student be expected to acquire and what conceptual and applied skills will be learned in this course? 
•  English 201 expands students’ ideas about academic writing, providing them with a more extensive exposure to the composing skills they need to acquire.

•  By the 200-level, students will be adequately socialized and acclimated to the culture of college and be more prepared to fulfill the critical thinking demands of academic writing.

•  With a 200-level course, John Jay can require incoming transfer students to enroll in a writing class which ensures their preparation for the types of courses they will encounter at this mission-based institution.

•  With the large adjunct teaching population who instructs this course, the English Department will have a greater ability to control the continuity of what writing processes, skills, and conventions are taught in the course.  

•   Once students complete this cross-disciplinary writing course, they will be better prepared to complete research and documents for their other non-English courses.

•  Each English 201 instructor will choose a single theme for the course (for example, AIDS or criminals or disobedience) and find articles from a variety of disciplines via the library’s internet databases.  Students will analyze the particular disciplinary characteristics of these texts and infer the criteria that each field sets for itself.

•  All students will prepare a portfolio of writing which includes prescribed types of writing forms. (See Explanation # 10 on this proposal form.)

•  This introduction to interdisciplinary forms of writing provide students with a base of knowledge about the varying processes and conventions of writing as it moves from field to field.

•  This cross-disciplinary writing course prepares students for the types of research methods and writing they will need to do for the mission-based disciplines of the college.

•  English 201 shows students the value of writing as a learning tool using “writing-to learn” practices.

•  As English 201 uses a variety of texts from different disciplines, students will know how writing can help them learn new discipline-specific subject matter and, thus changes their attitudes toward writing.  Writing becomes a productive tool for learning rather than an unwelcomed task.

•   Students know the preferred genres, rhetorical concepts, vocabulary, formatting idiosyncracies, types of arguments, and types and uses of evidence of different disciplines.

•  Students know academic tools and behaviors such as notetaking, research journal keeping, and proposal writing (to name only a few) which can be applied directly to their learning needs.

•  Students review research methods, conventions, and practices that they integrate into the cross-disciplinary writing assigned for this course.

•  English 201 provides a perfect opportunity for students to learn about the regulations and expectations of the CUNY Proficiency Exam (CPE).  Although the course will not be used to teach to the test, it will provide students with the necessary information to succeed at the exam.  It is at the 200-level that students begin to receive notifications that they must register for the CPE.

9b.  Information literacy: (Indicate what sorts information seeking skills will be enhanced by this course, e.g., use of internet, access to specialized data bases, literature search skills, etc.) 

•  Student reapply the research skills they learned in English 101 to their exploration of interdisciplinary writing.

•  By searching for cross-disciplinary articles and websites on the world wide web, students learn to differentiate between those texts and sites that have some authorial validity.

•  Students will be able to discern and choose viable information resources from across the disciplines.

•  Students will know a variety of disciplinary methodologies for doing research (for example, surveys, interviews, close observation, thick description)

•  Students will know how to access search engines and electronic databases particular to specific disciplinary fields

10. Recommended writing assignments: (Indicate types of writing assignments and number of pages of each type.  Writing assignments should satisfy the College’s requirements for writing across the curriculum.)

Below are examples of the types of assignments that would challenge students to explore interdisciplinary writing.  Of course, as this course develops successful assignments will be shared between English 201 instructors.


•  Students research the etymology of words, understanding the meanings of words change over time and in context of certain disciplines.


•  Students will compose a series of essays which both critically analyze the differences between interdisciplinary texts as well as model themselves after the disciplinary documents they study. (2-4 essays at 4 – 5 pages each)


•  Students research the particular composing characteristics of their major (or proposed major) to discover the expectations that the discipline requires. (4-5 pages)


•  Students are shown a DVD or video of a lecture or speech (for example Toni Morrison’s Nobel prize speech) for which they then create a set of explanatory notes. (2-3 pages)


•  In groups, students choose a particularly complex theory or concept from a specific discipline which they research and prepare an explanatory presentation for their classmates.


•  Students choose a disciplinary text for which they prepare an examination.


Student must provide an accompanying justification for why they compose the test in the way they have.  (test: 1 – 2 pages; justification 1-2 pages)


•  Students choose randomly (say out of a hat) a topic and a discipline which they then prepare a document which would be representative of that field.


•  Students write a letter to an expert in their field which questions some element of the expert’s research.  This inquiry letter should prove that the student has a grasp of the subject, the terminology, and the evidence usage of the expert’s disciplinary background.


•  Students convert an MLA “Works Cited”  to an APA “References.”  This exercise demonstrates to them the differences in the references forms as well as rationalizes why each field chooses a particular docmentation suited to their disciplinary needs.  
11.  Will this course be part of any major(s) or program(s)? 

XX  No

__  Yes.  Major or program: 



What part of the major? (Prerequisite, core, skills, etc.)

12.  Is this course related to other specific courses? 




         

__  No

XX Yes.  Indicate which course(s) and what the relationship will be (e.g., prerequisite, sequel, etc.)  

This course finishes the pre-requisite or co-requisite to many of the college’s required composition sequence.

13.  It is strongly advised to meet with a member of the library faculty before answering question 14.

If this course was taught on an experimental basis, were the existing library, computer, lab or other resources adequate for this course? 

XX  Yes 

__  No.  With whom has this been discussed? 

14.  Syllabus and bibliography:

Attach a sample syllabus for this course.  It should be based on the College’s model syllabus.  The sample syllabus must include a week by week or class by class listing of topics, readings, other assignments, tests, papers due, or other scheduled parts of the course.  It must also include proposed texts.  It should indicate how much various assignments or tests will count towards final grades.  (If this course has been taught on an experimental basis, an actual syllabus may be attached, if suitable.)

In addition, a bibliography in APA format for this course must be attached to this proposal.

Since each instructor will choose their texts individually to fulfill the textual needs of their specific thematic course, here I will provide two examples of syllabi and course texts which could be used.  Often, because of the nature of registration, adjunct faculty are frequently hired only a few days before the semester begins; these incoming instructors will be offered a choice of these themes for their first semester teaching.  If rehired they will then be able to develop their own theme and reading list.  See attached syllabi and texts.

15.  This section is to be completed by the chair(s) of the department(s) proposing the course.  

Name(s) of the Chairperson(s):  Jon-Christian Suggs

Has this proposal been approved at a meeting of the department curriculum committee?

__ No

__  Yes:  Meeting date:  

When will this course be taught?

How many sections of this course will be offered?  

Who will be assigned to teach this course?  

Is this proposed course similar to or related to any course or major offered by any other department(s)?

__  No

__  Yes. What course(s) or major(s) is this course similar or related to?

Did you consult with department(s) offering similar or related courses or majors?

__  Not applicable

Will any course be withdrawn if this course is approved?

__  No.

Signature(s) of chair of Department(s) proposing the course:

Signature:__________________________________

Date:_______________________________________

English 201.01 Disciplinary Investigations: Exploring Writing across the Disciplines

AIDS/HIV




Fall 2006

Prof. Mark McBeth  Office: 1296N

Office Phone: 212 237 8815  

Email: mmcbeth@jjay.cuny.edu

Office Hours: M/W 10 - 12

Classroom: 1407N



Class Time:  1:50 – 3:10
Course Description:


In English 201, you will consider the confusion students often have when they attempt to apply the writing knowledge they gained in their primary college-level composition courses to the many forms and conventions expected of them in other non-English writing courses.  You will be exposed to the preferred genres, rhetorical concepts, vocabulary, formatting idiosyncracies, types of arguments, and types and uses of evidence of a variety of disciplines.  You will become aware of how writing changes from field to field, and you will practice a variety of informal and formal types of writing that help you understand the writing styles of different academic fields   As a result of your work in this course, you should realize that writing does not only serve as a means of tabulating information, but also that it can be used as an exploratory device.  Writing will help you understand the concepts that you will confront as you move through your educational career as well as help you express your ideas about the disciplinary concepts you learn.


With each subsequent discipline-based essay that you read, you will recognize and pinpoint the diverse responses that the humanities, science, social science, and legal, fields expect of their scholarly writers.  As a result, you will not only be prepared to read and write essays in the range of disciplinary courses you take, but you will be shown how to transfer the compositional conventions and investigative skills you have learned and to apply them to the rhetorical and research expectations of all the writing situations you encounter.


The theme of this course is AIDS and HIV.  We will investigate how this disease has been written about from the multiple disciplinary perspectives.  How does the writing about AIDS from an English scholar differ from that of a scientist?  What approach does a sociologist take when studying HIV and how does that change when a historian looks at the history of HIV-related issues?  What evidence about the disease does a doctor consider pertinent and would that same evidence be important to public policy maker?  By studying these different approaches to writing about AIDS/HIV, you will develop a sense of how writers from different fields convey their messages about this affliction.
Learning Objectives:

•  The single theme for this course is AIDS/HIV.  You will read and analyze articles from a variety of disciplines via the library’s internet databases.  You will analyze the particular disciplinary characteristics of these texts and infer the criteria that each field sets for itself.

•  You will be exposed to the preferred genres, rhetorical concepts, vocabulary, formatting idiosyncracies, types of arguments, and types and uses of evidence of different disciplines.•  You will prepare a portfolio of writing which includes prescribed types of writing assignments.

•  This introduction to interdisciplinary forms of writing provide you with a base of knowledge about the varying processes and conventions of writing as it moves from field to field.

•  This cross-disciplinary writing course prepares you for the types of research methods and writing you will need to do for the mission-based disciplines of the college.

•  English 201 shows you the value of writing as a learning tool using “writing-to learn” practices.
•  You will learn academic tools and behaviors such as notetaking, research journal keeping, and proposal writing (to name only a few) which can be applied directly to the tasks you have in other courses.

•  You will review research methods, conventions, and practices that you can integrate into the cross-disciplinary writing assigned for this course.

•  You will be informed about the regulations and expectations of the CUNY Proficiency Exam (CPE).  Although the course will not be used to teach to the test, it will provide you with the necessary information to succeed at the exam.  

Required Text & Materials for Course:

You will find all of these readings on the library’s electronic reserve.  For the sake of efficiency, you should download them at the beginning of the course, and save them on a CD.

Texts for all English 201 courses:

Corbett, E.P. J.  (Oct. 1963).  The usefulness of rhetoric,  College composition and communication. 14 (2), pages 162-4.

Hughes, R. E. (Oct. 1965). The contemporaneity of classical rhetoric,  College composition and communication.  16.3, pages 157-59.

Lamb, B.  (Jan. 1998)  Coming to terms: rhetoric, The English journal.  87 (1), Media literacy, pages 108-9.

McLeod, S. & Maimon, E. ( May 2000). Clearing the air: WAC myths and realities,  College English. 62 (5), pages 573-83.  

Ochsner, R. & Fowler, J.  (Summer 2004).  Playing devil’s advocate: Evaluating the literature of the WAC/WID movement., In Review of educational research.  74 (2), pages 117-140.

Texts for this specific English 201

Aiken, L. H. & Sloane, D. M. ( Sep., 1997). Effects of specialization and client differentiation on the status of nurses: The case of AIDS,  Journal of health and social behavior.   38 (3), Health professions: Socialization organization, utilization. pages 203 – 222.  

Doty, M.  (1991).  Tiara,  Bethlehem in broad daylight.  Boston: David R. Godine, Publisher.  

Jobling, P.  (1997).  Playing safe: The politics of pleasure and gender in the promotion of condoms in Britain, 1970-1982,  Journal of design history.  10 (1), pages 53-70.

Lawrence O. G., Burris, S. & Lazzarini, Z.  (Jan. 1999).  The law and the public’s health: A study of infectious disease law in the United States,  Columbia law review.  99 (1), pages 59-128.

McCluskey, A., Sim, A. T. R. & Sakoff, J. A. (March 2002).  Serine-threonine protein phosphate inhibitors: Development of potential therapeutic strategies,  Journal of medicinal chemistry.  45 (6), pages 1152-1175.

McKevitt, C. (June 1992).  A saint for AIDS, Anthropology today.  8 (3), pages 3-4.
Newman, D. J., Cragg, G. M. &  Snader, K. M.  (2003). Natural products as sources of new drugs over the period 1981-2002,  Journal of Natural Products.  66, pages 1002-1037.

New York City Code, Charter and Rules.  (2005).  Rules of the City of New York (Title 40: Board of Correction, Chapter 3: Health care minimum standards.) (40 RCNY ß  3-06)  New York: New York Legal Publishing Corporation.

New York City Code, Charter and Rules. (2005). Administrative code of the City of New York (Title 8: Civil rights, Chapter 1: Commission on human rights). (NYC Administrative Code ß  8-107).  New York: New York Legal Publishing Corporation.

Pollock III, P. H., Lilie, S. A. & Vittes, M. E. (March 1993)  On the nature and dynamics of social construction: The case of AIDS,  Social science quarterly.  74 (1), pages 122 – 35.

Prout, R.  (1999).  Jail-house rock: Cuba, AIDS, and the incorporation of dissent in Bengt Norborg’s socialism or death,  Bulletin Latin American Res.  18 (4), pages 423-36.  

Rosenberg, J.  (Nov. – Dec., 2003).  About half of U. S. adults have had an HIV test, but testing often occurs late in the course of infection,  Perspectives on sexual and reproductive health.  36 (6), pages 274-275.

Slack, J. D. (Mar. – Apr. 1996).  Workplace preparedness and the Americans with disabilities act: Lessons from municipal governments’ management of HIV/AIDS,  Public administration review.  56. (2), pages 159-167.

Valdiserri, R. O. (Nov. – Dec. 1996).  Managing system-wide change in HIV prevention programs: A CDC perspective,  Public administration review.  56 (6), pages 545 –53.

Rich, A.  (1993).  Dear Arturo.  What is found there: Notebooks on poetry and politics.  New York:  W. W. Norton & Company, Ltd., pages 22-27.

Sarraf. D. &  Ernest, J. T. (1996). AIDS and the eyes, The lancet.  348, 525-28.

Absence/Lateness Policy:

In some lecture courses, material that you are reading in the textbook is reviewed and elaborated upon in the classroom; as a result, you may not feel that you need to attend every lecture to profit from the course.  In this composition course, however, reading, memorizing, and regurgitating information is not our classroom process.  Instead we discuss techniques and styles of writing that you will master in college.  Our classroom will be a workshop in which we will engage in diverse forms of writing, discuss problems of composing, share and critique each other’s work, and develop a way of talking about how we write.  Consequently, it is imperative that you attend class without fail, and that you arrive with the reading and writing assignments prepared, in hand.  In short, to do well in this class you must be present—physically, mentally, and intellectually.  Your classmates and I need your contribution to classroom discussions if this is to be an enriching experience.  

Official Policy:

2. Only four (4) absences are permitted; six or more result in failure of the course (no ifs, and, or buts).  I do not advise even missing four because you will have missed irretrievable moments of classroom interaction.

2.  
Lateness disrupts the classroom and, in many ways, defeats your learning 
potential.  If for some 
reason you are having scheduling problems, see me as soon 
as possible.

The Writing Center: The Writing Center, located in room 2450 North Hall, is a service that provides free tutoring to students of John Jay. The Center has a staff of trained tutors who work with students to help them become more effective writers, from planning and organizing a paper, to writing and then proofreading it. The Writing Center is a valuable resource for any student of writing, and I encourage you to use it. If you are given a Referral form to the Writing Center, you must attend to get further instruction on the specific items addressed on the form. This is not optional.

Plagiarism: Plagiarism and cheating are violations of CUNY’s policy on academic integrity (http://www1.cuny.edu/portal_ur/content/2004/policies/image/policy.pdf). By registering in this course, you are promising to abide by all the requirements stated in this policy. Students in breach of this policy are liable to severe penalty, including disciplinary action. See also pp. 44-5 of the JJC Undergraduate Bulletin for further explanation. 
Grading policy:   Our goal here is to improve our writing skills and habits.  As an alternative to grades on every draft, I give you suggestions on how to improve your writing.  Throughout the semester, you may always revise every piece of writing and resubmit it to me.  It is not until the final portfolio is handed in that drafts of your writing are “finished.” If at some point you want a letter grade on a paper, ask me and we will discuss it.  I will justify to you why I think you’ve earned a grade, and this conversation may show you ways to improve the quality of your work.  

At the middle of the semester, I will substitute two class periods for conferences with each one of you individually to discuss your progress.  I will ask you to give yourself a grade, determine what grade you want at the end of the semester, and then consider what actions you need to take to acquire that proposed end-of-semester grade.  You will compose a memorandum for me about this conference in which you reiterate what we discussed.  You will submit this memo to me and it will serve as our grading contract as well as your agenda for end-of-the-semester action.  At a designated date at the end of the semester, you will submit a completed portfolio of writing.  The final assessment of this portfolio writing will determine your grade for the course.

Please remember that I actually don’t GIVE grades, you EARN them.

Final Exam:  For the final examination, you will critique a peer’s portfolio, using the language and technique we have used all semester to assess the quality of writing.  
Syllabus

Definitions of Rhetoric & Writing across the Curriculum

Week 1.1:


Introduction and explanation of course description





For next class:  Read Corbett, The usefulness of rhetoric & 





Hughes, The contemporaneity of classical rhetoric





Write journal entry: What is rhetoric?




Week 1.2


 Discuss Corbett & Hughes





In-class assignment:  In groups of three or four:  Pass around 




journal entries and respond to what your peers have written.





For next class:  Read Lamb, Coming to terms & 






McLeod/Maimon, Clearing the air .





Write journal entry: Define Writing across the Curriculum 




(WAC)

Reading AIDS/HIV across the Curriculum

Week 2.1


Discuss Lamb & McLeod/Maimopn articles.





In small groups share journal entries and create a definition 




of rhetoric and writing across the curriculum.






In large group, devise classroom definitions of these terms.  




What are the elements of writing that a reader should be 





prepared to analyze in a piece of writing?





AIDS/HIV in the Humanities





For next class, read: Doty, Tiara & Rich, Dear Arturo. 





In your journal, describe the characteristics that these writers use 



to discuss the issues of AIDS.

Week 2.2


Discuss Doty & Rich





AIDS/HIV in the Sciences:





For next class, read: McCluskey, Sim, & Sakoff, and Sarraf & 




Ernest.




In your journal, consider the audience for these articles.  What 




special literacy skills would the readers of these articles need to 




understand them?  What elements of writing are different 




between these pieces of writing about AIDs and those in the 




humanities?.
Week 3.1


Discuss AIDS science articles.  





Comparison contrast exercise using humanities and science texts. 





AIDS/HIV in the Social Sciences





For next class, read: Pollock III, Lilie,& Vittes and Aiken & 



Sloane





In your journal, analyze and describe how the social sciences 



organize an essay?  How does that discipline divide the essay?  



What organizational devices do social science writers use?  How 



do these organizational strategies differ from those used in the 



humanities and sciences?

Week 3.2


Discuss social science articles.  





Large group discussion: Create a list of organizational strategies 




that authors in different disciplines use?  Why do these 





organizational strategies and devices fulfill the different needs of 



these disciplinary authors? 





AIDS/HIV in Public Management




For next class, read: Slack and Valdesseri





In your journal, analyze how the information and evidence in 




these articles was collected?  What evidence do public 





management writers consider valid?  Consider how they collect 




this information.  How would you describe the research 





methodology of public management scholarship?  How would 




these research methods differ from the other articles we have 




studied this semester?

Week 4.1


Discuss public administration documents.





Create a classroom list of disciplinary methodologies. 




AIDS/HIV in the Law





For next class, read: Lawrence, Burris & Lazzarini and 





government documents.





In your journal describe these articles in terms of terminology, 




organization, audience, research methodology, and evidence?

Week 4.2


AIDS/HIV in Government:  Read two New York Charter 




documents -- Title 40: Board of Correction, Chapter 3: Health 




care minimum standards and Title 8: Civil rights, Chapter 1: 




Commission on human rights. 





In your journal, discuss why the writers of these types of 




governmental documents choose their particular style of 





language?  How does their language choice relate to the 





purpose of the documents?

Week 5.1


Review journal notes.  Underline repeating patterns of your 




understanding of cross-disciplinary texts.





Review APA Style documentation 

Writing Comparison/Contrasts of Disciplinary Texts

Week 5.2


Library Visit and Research Orientation Workshop.





Writing Assignment: Choose a specific theme about the 





disciplinary texts you’ve read thus far this semester (i.e., 





qualities of audience, genre, evidence, or research methodology).  



Explore the notes you taken about disciplinary texts and create a 




focused investigative question for which you will write a 3 to 4 




page paper.  Prepare an initial draft.

Week 6.1


In computer classroom: Find disciplinary texts that pertain to 




your investigative question.
Week 6.2


Library visit: Search for books or journal articles that relate to 




your investigative question.  After reading the text you’ve found, 



introduce paraphrases, direct quote, and other textual evidence 




into your interdisciplinary investigative draft. 

Conceptualizing and Composing a Disciplinary Document

Week 7.1


Deadline for interdisciplinary investigative essay.





Introduce new assignment: In class, you will choose at random 




(out of a hat) a discipline and a focused topic about AIDS/HIV.  




You will use these two pieces of prompting information and 




develop a document that represents the discipline you’ve picked. 





To begin, prepare a proposal that explains the topic, approach, 




methodology, and research references of your disciplinary 




document.

Week 7.2


Peer review of proposal.  Prepare a first draft of your 





interdisciplinary document.   






In your journal, write a list of disciplinary conventions, genres, 




and approaches which are common in your major (or proposed 




major).


Writing a Disciplinary Document in Your Major

Week 8.1


Divide classroom into small groups based on majors.  Students 




discuss the disciplinary expectations of their group’s major, and 




how these expectations will need to be applied to the disciplinary 



document they will compose for this assignment.





Next assignment:  Prepare a draft for the disciplinary document 




that you will writing about AIDS/HIV that is representative of 




your major.
Week 8.2


Peer review of disciplinary document of major.  Prepare a mid-




term self-evaluation report (3-4 pages) for one-on-one 





conference with instructor.
Week 9.1


One-on-one conferences w/instructor: Bring all the 





assignments you’ve written during the semester, including 




drafts and your journal.





Assignment: Compose a memorandum recording what was 




discussed in your conference. 





Week 9.2


One-on-one conferences w/instructor: Bring all the 





assignments you’ve written during the semester, including 




drafts and your journal.





Assignment: Compose a memorandum recording what was 




discussed in your conference.

Week 10.1


For next class, read McKevitt, Prout, and Rosenberg.  These 




three authors from different disciplines, write about AIDS/HIV 




from diverse perspectives.  Read, annotate, and compose an 




exam that would test students abilities to discuss the 





characteristics of disciplinary writing.  The exam should involve 




writing, response to the texts, and a knowledge of writing across 




the curriculum.  

Week 10.2


Discuss McKevitt, Prout, and Rosenberg.  Peer critique of 




across-the-curriculum exams. 

Week 11.1


Deadline: Across-the curriculum exams. Discuss the semester’s 




final portfolio.

Week 11.2


Discussion of CUNY Proficiency Exam Structure, Preparation 




Approach, and Student Support on Campus.  

Week 12.1


Compose first draft of letter to a professor you plan to take in the 



next two semesters.  Describe what you know about writing in 




that professor’s discipline, how you have prepared yourself to 




take her or his course, and what challenges you still face when 




writing for different courses.  You should try to impress this 




upcoming professor by using the knowledge and language that is 



used in discussing writing in the disciplines.  

Week 12.2


Peer Review of letter

 
Week 13.1


Deadline:  Final revision of  the across-the curriculum exam.  




Portfolio Preparation
Week 13.2


Portfolio Preparation



Week 14.1


Create Questions to Evaluate Course


Week 14.2


Respond to Course Evaluation Questions
Week 15.1


In-class exam using peers’ across-the-curriculum exam, 





including a critique of the test by test-taker.  

Week 15.2


Final Summary of Course 
